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Rationale 
 
Through the school’s recent journey through COVID a number of effective and 

efficient feedback practices have been used and need to be continually utilised, 
beyond that of what is seen in books which help ensure high quality assessment and 

feedback that raises progress and attainment. It encourages pupils to focus on how 
they can develop their work by working more closely towards the learning objectives 
and success criteria for each task. It encourages pupils to be reflective by continually 

providing them with opportunities to review their work in light of feedback and to 
respond to that feedback effectively.   

 

Teaching Standards  

• Give pupils regular feedback, both orally and through accurate marking, and 

encourage pupils to respond to the feedback (MPS) 

• Model best practice in giving feedback to deepen learning both orally and through 

accurate marking and encourage pupils to respond to the feedback (UPS) 

Workload Considerations 

• The quantity of feedback should not be confused with the quality. The quality of 

the feedback, however given, will be seen in how a pupil is able to tackle subsequent 

work. 

• We recommend that all marking should be meaningful, manageable and motivating. 

This should be the perspective adopted by all engaged in education, from classroom 

teachers to the Department for Education (DfE) 

Principles 
Our core principles for effective feedback are: 

● feedback should serve to advance pupil progress and outcomes 
● that it should be consistent in language and quality across the school; 

● that pupils should be given appropriate opportunities to respond to feedback. 
 

To be effective, feedback should: 

● relate to learning objectives and success criteria, which need to be shared with 
pupils; 

● give pupils opportunities to become aware of and reflect on their learning 
needs; 

● give clear strategies for improvement; 

● allow specific time for pupils to read, reflect and respond; 
● respond to individual learning needs, providing oral or written feedback; 

● be accessible to pupils and parents; 
● give recognition and appropriate praise for achievement; 
● ultimately be seen by pupils as positive in improving their learning. 

● occur very soon after the work was completed; 
● inform future planning and individual target setting; 

● use consistent language throughout the school; 
● be manageable for teachers. 
● advance pupil progress and outcomes. 
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Different types feedback 
 

Meaningful: marking varies by age group, subject, and what works best for the pupil 
and teacher in relation to any particular piece of work. Teachers are encouraged to 
adjust their approach as necessary and to incorporate the outcomes into subsequent 

planning and teaching.  
 

Motivating: Marking should help to motivate pupils to make progress. This does not 
mean always writing in depth comments or being universally positive: sometimes 
short, challenging comments or oral feedback are more effective. If the teacher is 

doing more work than their pupils, this can become a disincentive for pupils to accept 
challenges and take responsibility for improving their work.  

 
An important element of marking is to acknowledge the work a pupil has done, to 
value their efforts and achievements and to celebrate progress. There are many ways 

to do this without extensive marking and too much feedback can take away 
responsibility from the pupil, detract from the challenge of a piece of work, and reduce 

long term retention and resilience-building. 
 

Not all pieces of work will be fed back in the same way or to the same level of detail. 
Examples of different acceptable types of feedback are: 
 

Verbal feedback 
Teachers give verbal feedback throughout lessons. It is, therefore, not possible to 

record all verbal feedback, but where possible, when detailed verbal feedback is given 
to a pupil, it should be recorded. This can be achieved in a number of ways. In KS1-
2 it may be recorded by the teacher using ‘VF’ in the margin because at this stage 

pupils are not able to record it themselves, or in KS3 pupils could record all elements 
themselves. Developed remote practices that are also used within the classroom can 

include: a number of online tools that also allow for Verbal feedback eg Mote and 
Vocaroo 
 

Teacher written feedback 
Key pieces of work will be identified by each Faculty/Phase and should be ‘quality’ 

reviewed with reference to learning objectives (LO) and success criteria (SC). In such 
cases reference is likely to be made to WWW (What Went Well…) and EBI (Even 
Better If…) using the guidance on the following page. It is expected that work will be 

done in this way but only for key pieces of work. Developed remote practices that are 
also used within the classroom can include: a number of online tools that also allow 

for written feedback to be seen –Seesaw/Google Classrooms/Spiral/Hegarty 
 
Self-assessment 

Wherever possible pupils should have level descriptors or exam criteria in pupil-
friendly language. This enables pupils to self-assess certain tasks, reinforcing their 

knowledge of the success criteria they are working towards. Pupils should respond 
with thoughtful comments that clearly identify how they can improve. Developed 
remote practices that are also used within the classroom can include: a number of 

online tools that also allow for self assessment feedback to be seen –Rubrics/quizzes  
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Peer-assessment  
Pupils should frequently be given opportunities to peer-assess each other’s work. 

Again, using the level descriptors/exam criteria which they have in their books. Pupils 
should be encouraged to assess each other’s work and provide their peers with 

thoughtful guidance for improvement using ‘What Went Well…’ and Even Better If..’ 
Developed remote practices that are also can be used within the classroom can 
include: a number of online tools that also allow for peer assessment feedback to be 

seen –Google documents/Spiral/Visualisers 
 

Live marking 
Immediate marking of the work by the teacher. Teacher giving verbal feedback during 
lessons to small group, whole class or individuals. Consistent high quality learning 

dialogue between teacher and pupil during the lesson. The teacher highlights 
misconceptions/ incorrect work whilst circulating in class. Pupils act upon this 

feedback in purple pen. 
 
Consistency and common language 
 

To be effective, the language of feedback associated with these processes should be 

consistent across the school in order that pupils develop a clear understanding of 
expectations and common purpose. To that end, at Kings Priory School the criteria 
given below will be followed across the school wherever appropriate. Although it is 

understood that different subject areas / phases have different feedback needs which 
are identified in Faculty/Phase feedback one pagers and are in-line with whole school 

policy.  
 
WWW – What Went Well… 

The positive elements of pupils’ work will be acknowledged as ‘What Went Well’ and 
written/highlighted in green ink.  

 
EBI – Even Better If… 
The elements of pupils’ work which could be developed and improved should be 

identified as ‘Even Better If’ and written/highlighted in red ink.  
 

EBI task … 
Pupils should be expected to complete a task or range of activities evidencing how 

they are going to approach their EBI or to action in subsequent pieces.  The nature 
of the EBI will need to be decided using professional judgement.  These tasks might 
include: re-writing sections of their work, or completing a development question.  

There should be a range of EBI tasks used throughout the year. 
 

Using WWW and EBI 
In the First School this is referred to as ‘Green for Go’ and ‘Pink for Think’ the 
frequency of seeing these is greater due to the phase of learning. In the Middle and 

Senior School the expectation of using WWW and EBI is that the teacher comment at 
the end of the key pieces of work is expressed in this way (or summarised on the 

accompanying feedback sheet/mark scheme where these are used). Teachers are not 
expected to annotate work throughout in this way (for example essays in the Sixth 
Form).  

 
Supply staff that cover teacher absence, if asked to assess work, must do so in a 

colour not used by the school policy. 
 



Page 6 of 9  Author: Paul Robertson 

Correcting for literacy 
 

In addition to subject specific comments, key pieces of assessed work should identify 

at least one comment, if applicable, for improving either reading, writing or speaking 
and listening. The common symbols for correcting literacy when annotating pupils’ 

work are given below. No more than three literacy errors should be 
identified/annotated on any single piece of work.  
 

Symbols for Literacy 
 

Teachers should use the following codes for spelling, punctuation and grammar:  
 

C - Capital letter needed 
sp - Spelling error: Circle the error and write sp in the margin 
p - Punctuation error: Circle the error and write p in the margin 

g - Grammar error: underline the error and write g in the margin 
// - Paragraphing error: Mark // where the new paragraph ought to begin 

? - Does not make sense 
 
 

Presentation Label 
 

To ensure that whole school expectations are consistent and familiar to pupils across 
faculties and schools, presentation labels are used from Year 3 and above. These 

should be completed by teaching staff and acknowledged by pupils in purple pen.  
 

 
The ‘Red Presentation’ label should be used to draw 

pupils’ attention to areas of presentation which 
require development. Teachers should constantly 
demonstrate extremely high expectations of pupils 

when presenting their work. They should ensure that 
pupils in their classes take care to produce legible 

and neatly produced work in accordance with their ability and development.  
 
Pupils should: 

● begin each piece of work with a title which should be underlined using a ruler; 
● write the date at the top of the page at the start of each lesson and underline 

it using a ruler (this can be either in full or abbreviated); 
● write using pen (Y7 and above) and draw using pencil; 
● make sure that any additional information or worksheets are neatly glued into 

their books; 
● ensure that care is taken over their handwriting to ensure that it is legible and 

tidy; 
● ensure that all work and book covers remain free from graffiti; 

● cross work out neatly with a single line, rather than scribbling out untidily;  
● never use Tipp-Ex to correct work.  
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Responding to feedback 
 

Pupils should be taught and encouraged to check their own work by understanding 
the success criteria, presented in an age appropriate way, so that they complete work 

to the highest standard 
 
Following key pieces of feedback, pupils should be given opportunities to respond to 

the feedback. This can be achieved in a number of ways: 
● pupils might write a response using purple pen (see Faculty/phase policy); 

● pupils may respond to feedback using their learning logs; 
● on other occasions responding to feedback will be evidenced through the pupil 

putting into practice the advice given and this must be visible in their work. 

 
 

Frequency of marking 
 

Manageable: marking practice is proportionate and considers the frequency and 
complexity of written feedback, as well as the cost and time-effectiveness of marking 
in relation to planning and teaching lessons. 

 
It is best practice to provide feedback and return work to pupils as soon as possible 

in order that feedback remains current and informs the next stage in pupils’ learning.  
 
Clearly more substantial pieces of work or projects will take longer to review, in which 

case teachers should aim to return work within two weeks. Practical and project-
based work still needs to have regular feedback; if a whole project may extend over 

a lengthy period of time, there should be interim feedback measures to avoid 
problems being stored up. 
 

The frequency of feedback should be sufficient to support pupils’ progress and take 
into account the phase of their learning, but flexibility is important. Teachers should 

select the appropriate type of feedback from the examples set out and allow sufficient 
flexibility to vary the type of feedback deployed, for example teacher marking some 
pupils’ work while giving verbal feedback to others as long as in the long term all 

pupils receive a range of appropriate feedback. 
 

 
Covid 19 Protocol: 
 

In cases of an outbreak or teaching pupils remotely the school protocols that had 
been put in place for COVID19 will use the following adaptations to this policy. These 

are in line with the school’s risk assessment around limiting the sharing of resources 
and the increased use of the remote blended learning model that the school has 
created. These will remain in place until such a time that the Pandemic has ended 

and school resumes as normal or modifications to the current protocols have been 
made to enable the normal practices of the policy to continue. 

 
Feedback given to pupils, will mainly be done through assessment pieces and 
homework to minimise the contact with pupil’s books and work that they have 

produced. These will be seen through:  
● Pupils books  

● Hard copies of assessment pieces 
● Google Classrooms/Seesaw  

● Home learning platforms  
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Staff may also wish to increase the use of recorded verbal feedback when assessing 
remote pieces of work. If books/classwork are being taken in, for staff to provide 

feedback, they are advised to follow hand hygiene protocols and where possible leave 
for 48hrs before reviewing. The language of feedback should still remain consistent 

as provided above. 
 
Work scrutiny/Book looks- Example RAG rating 

 
KPS  Strengths Areas for 

Development 
RAG 

Is feedback in line 
with policy? 
 

   

Is presentation in 
line with  
policy 
 

   

Do the books/work 
match up to the 
curriculum 
coverage? 

   

Is there evidence of 
live marking? 

   

Is there evidence of 
peer and  
self-assessment? 

   

Is work completed 
and of a high 
quality?  

   

Is there evidence 
that pupils 
are being 
challenged to 
think?  
 

   

Is there evidence of 
correcting  
for literacy? 
 

   

Are pupils 
responding in  
Purple  to correct 
errors? 

   

Is the feedback 
advancing pupil 
progress and 
outcomes? 

   

Is there enough 
work in work 
books? 
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Non Negotiables 
 

● All staff/pupils are able to communicate the sequencing of learning by 
explaining what they are doing now, what it builds on from before and what it 

is preparing them for next. 
● All our lessons will evidence effective feedback that therefore leads to 

progress, immediate and overtime. 

● All our staff will keep a dynamic file that includes seating/class plans that 
support key groups and identify the targeted strategies used to support their 

progress. 
● All pupils will take pride in the work they do which leads to learning being 

presented to a high level in books and folders 

 
 

Appendix: 
 
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attac

hment_data/file/511256/Eliminating-unnecessary-workload-around-marking.pdf 
 

 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/511256/Eliminating-unnecessary-workload-around-marking.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/511256/Eliminating-unnecessary-workload-around-marking.pdf

