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Rationale 

'Personalised Learning for All’ 

Developing the Kings Priory School learner from Reception to Year 13 is a wonderful 

chance afforded by the all through nature of the school.  Producing a pupil who is 

equipped with a strong skill set for the modern world remains a fundamental aim of 

the school. Quality first teaching, at Kings Priory School, provides challenge and 

promotes learning, progress and enjoyment. Teaching must ensure that every 

learner is able to access the learning and is engaged to ensure their potential is 

unlocked. We therefore encourage staff to be professional learners who seek to 

develop their teaching practice. Staff development will underpin the success of our 

learners in their classrooms. Teaching and learning must remain at the heart of all 

that we do as a school to continue to develop a culture of scholastic excellence in our 

classrooms. 

 

Teaching and Learning Policy 

Overall Aims: 

It is our ambition that teachers strive to deliver lessons that continuously meet the 

needs of all learners by:  

● Continuously refreshing subject knowledge, understanding the subject and 

courses they are delivering and using current teaching and learning initiatives 

so that their expertise can be shared confidently with pupils in order to enthuse 

them, challenge and secure their progress 

● Implementing literacy and numeracy foci across the school, which is co-

ordinated by the steering groups. There is a two-strand approach with both 

classroom activities and whole school activities. Literacy and numeracy is 

central to pupils’ ability to communicate and succeed, both academically and 

in wider-life. Literacy and numeracy underpins the whole school curriculum by 

developing pupils’ abilities to problem solve, reason and communicate through 

speaking, listening, reading and writing for a wide range of purposes, using 

language to communicate, to learn, to think, to explore and to organise 

● Ensuring that staff use prior attainment and other data to be aware of the 

capabilities and specific learning needs of all pupils in their classes, so that 

they plan lessons, differentiate activities and deploy support appropriately, so 

that all pupils can access the curriculum, make good progress and are 

challenged regardless of their ability 

● Planning structured and well-paced lessons which employ a variety of 

interesting and imaginative activities and resources, including the use of new 

technology where appropriate, in order to sustain pupil engagement, 

concentration, motivation and application 
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● Setting clear and appropriately challenging learning objectives, then ensuring 

that these objectives are shared with learners and reviewed throughout the 

lesson so that pupils can take greater responsibility for ensuring their progress 

towards them 

● Planning lessons and schemes of work that embed the school’s skills and 

values: communication, reading, problem solving, respect, tolerance and 

friendship.  All aspects of the school day embody these skills and values. 

● Effectively checking pupils’ understanding throughout the lesson to recap and 

embed using a wide variety of formative assessment techniques, anticipating 

where they may need to intervene and doing so with a striking and significant 

impact on the quality of learning 

● Facilitating pupils to take responsibility for their own learning, providing 

opportunities for them to work both independently and collaboratively with 

peers 

● Establishing a positive and productive climate for learning in which the pupils 

demonstrate good attitudes to their work and have mutual respect for teachers 

and peers alike 

● Managing incidents of indiscipline calmly, consistently applying the school 

behaviour code, providing praise and positive reinforcement to foster self-

esteem, motivation and confidence 

● Providing learners with regular detailed feedback, both orally and through 

marking, so that they know how well they have done and are aware of what 

they need to do next to sustain good progress 

● Focusing on collaboration and practice to support the staff to become reflective 

practitioners 

Strategies to help achieve the aims in the policy 

The non-negotiables 

Staff are expected to have the non-negotiables in place for every class they teach. 

There will be some variation given the different ages of pupils and the time of the 

school year, however, there should be a consistency in principle. 

The non-negotiables that staff should make sure are in place are: 

1. All staff/pupils are able to communicate the sequencing of learning by 
explaining what they are doing now, what it builds on from before and what 

it is preparing them for next. 
2. All our lessons will evidence effective feedback that therefore leads to 

progress, immediate and overtime. 

3. All our staff will keep a dynamic file that includes seating/class plans that 
support key groups and identify the targeted strategies used to support their 

progress. 
4. All pupils will take pride in the work they do which leads to learning being 

presented to a high level in books and folders 
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Continuing Professional Development  

We aim to support colleagues to achieve these aims by: 

● Providing high quality school-based training focusing on targeted whole school 

aspects of teaching and learning driven by organisational need 

● Senior Leaders support staff by guiding them through a well-planned and 

delivered T&L cycle (session are led by a cross-section of staff from ECT’s to 

UPS teachers)  

● Extended twilight sessions are used to support the delivery of statutory 

guidance, SEND developments and Trust wide best practice 

● Supporting staff to follow personalised professional development pathways to 

allow them to achieve appraisal targets with perspective and develop their own 

career needs 

● Organising opportunities for colleagues to work collaboratively to share good 

practice, both within our school and where appropriate with staff in other local 

schools or Woodard Academies Trust (WAT)  

● Allowing colleagues to attend external training which is specifically linked to 

whole school improvement aims and/or subject improvement priorities 

● Encouraging colleagues to utilise peer observation to evaluate teaching and 

learning in the classroom 

● Providing coaching and mentoring where appropriate 

● Establishing teaching and learning groups who will design strategy, keep 

abreast of current teaching and learning initiatives; trial new ideas in the 

classroom, evaluate their impact and disseminate their findings to colleagues 

● Working with other WAT schools and with WAT to share good practice and 

support CPD in our school 

● Working with other successful schools to share good practice and support CPD 

in our school 

● Keep in line with government guidance on how to support the Mental Health 

and Wellbeing of our staff body; one session per term has now been planned 

into the CPD calendar 

● Support staff in the attainment of Nationally Recognised Qualifications to 

further improve their pedagogical practice 

Quality Assurance 

In order to ensure high quality Teaching and Learning the Senior Leadership Team 

(SLT) Phase Leaders and Curriculum Team Leaders (CTLs) aim to work in 

collaboration to constantly review our provision and practice so that we are able to 

assure the highest quality of standards and drive forward improvement. We aim to 

use the Quality Assurance process as a means of supporting colleagues in their 

personal improvement so that they excel in their role within the school. To support 
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this process of self-evaluation and self-challenge we will devise a robust monitoring 

schedule: 

● CTLs/Phase Leaders will formally meet regularly fortnightly working from an 

agreed agenda with minutes produced 

● CTLs/Phase Leaders will conduct a paired lesson observation with a member 

of the SLT to assure consistency and accuracy of judgement, at least once 

every academic year 

● Teachers will be formally observed three times a year using the school’s lesson 

evaluation form by their official appraiser and Perspective 

● All teachers will have the opportunity to formally or informally observe another 

colleague at least twice a year 

● CTLs/Phase Leaders are to be actively involved in the development of the staff 

under their responsibility by supporting staff areas for development 

● CTLs/Phase Leaders are encouraged to include their staff in the quality 

assurance process 

● SLT will devise an annual programme of Learning Walks, calendared through 

the year, focusing on a predetermined aspects of Teaching and Learning seen 

on the Learning Walk Template 

● Faculties/Phases will conduct a work scrutiny at least once per term 

● Faculties/Phases will conduct a pupil voice at least once per term 

● SLT will conduct an on-going audit of all lesson evaluations and recommend 

specific colleagues/departments for targeted support. Where such a targeted 

support is put in place it will be recorded on a formal support plan overseen 

by a specified member of the SLT and reviewed after six weeks to evaluate 

impact 

● SLT will conduct an in-house inspection of all subject areas at least once every 

two years as part of their quality assurance routines 

Four groups have been established to provide the structure to help facilitate 
the main strategy focus. These are: 

● Teaching and Learning Steering Group 

● Literacy Steering Group 

● Numeracy Steering Group 

● Technology Steering Group 

Groups will provide the structure for Teaching and Learning (overseen by PRo). Their 

roles are described below: 

• Teaching and Learning Steering Group to oversee overall strategy 

The first of these groups will look at the overall school strategy for moving 

forward teaching and learning. It includes staff who have teaching and learning 

responsibility and is an all through group across age ranges. Meetings are at 
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least once a term. Staff are encouraged to join this group from all aspects of 

teaching throughout the school. 

• Literacy and Numeracy Steering Groups  
 

The steering groups will ensure literacy and numeracy remains at the heart of 

improving teaching and learning at Kings Priory School through all subjects. 

Meetings are at least once a term. Staff are encouraged to join this group from 

all aspects of teaching throughout the school. 

● Technology Steering Group 

This newly formed steering group has a specific focus on how to support our 

staff and pupils by addressing the way in which we use technology to deliver 

teaching and learning to all pupils. Building on our positive experiences from 

COVID and the use of technology to enhance and improve the pupil offer we 

have at school as well as support the teacher workload. 

 

Teaching and Learning Overall Plan 
 

1. Making learning accessible but challenging for all pupils 
 

All pupils need to have teaching that can result in their academic needs being met.  

Staff are encouraged to challenge pupils through a secure knowledge of the pupils in 

their classes. An appreciation of the prior academic attainment and particular learning 

needs of the pupils will allow teaching to be pitched at a challenging level for all 

pupils.  For further information, please see the Higher Prior Attaining Policy. 

Staff should aim to deliver dynamic and inspiring lessons through whatever means 

they see fit. There is no set format for lessons at KPS. That said, lessons must cater 

for different groups of learners and within those groups, the individuals themselves.   

Lesson planning needs to stretch the most able through the implementation of 

teaching strategies such as Socratic questioning (see examples in staff Teaching and 

Learning Handbook). Staff are now asked to plan distinctly for this group of pupils in 

the teaching to ensure they are being pushed to their maximum.  

Lower and mid attaining pupils should also be catered for with just as much attention, 

as the higher attaining pupils. Tasks should be designed with easy access, but high 

challenge. LSAs should be actively involved in being deployed by the teacher and 

supporting identified learners.   

A focus in lessons on the individual needs thorough regular checking, use of Pupil 

passport strategies and reshaping should be a priority for staff in each lesson. 

2. Improving the consistency of learning experience for pupils 

Underpinning the aim to ensure greater consistency is the desire for colleagues to be 

more collaborative both within and out of their phase or faculty. In a nutshell:  
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● “In great schools, teachers talk about teaching. Teachers observe each other’s 

practice. Teachers plan, organise and evaluate their work together. Teachers 

teach each other.” Professor Judith Little, an American educational researcher, 

University of Berkeley in California 

● “We would not expect surgeons or tennis pros to learn just from books or videos, 

and we should not expect teachers to learn without actual practice and feedback 

from colleagues.” Lewis et al (2012) from the Journal of Teacher Education, 

November/December 2012. Vol.63 No.5  

The school have recognised the need for best practice to be shared amongst the staff 

body and plans are in place to facilitate that: 

● A teaching and learning cycle has been carefully planned to ensure that T&L is 

met at both whole school and department level.  Teaching staff are specialists 

and help deliver sessions; staff are given time to develop strategies ascertained 

during these sessions 

● Weekly faculty meetings now have Teaching and Learning/CPD as a standing 

agenda item: Book Looks, moderation, sharing best practice. This decision has 

changed the focus of faculty meetings from purely administrative to now have 

a much greater Teaching and Learning focus. Colleagues have a protected space 

to engage in a professional discussion about their classroom practice. This 

discussion should then lead to an actual change of practice in the classroom or 

the implementation of strategies and/or resources discussed. Phase Leaders and 

CTLs should lead and monitor this 

● The whole school Wednesday/Friday morning briefing meeting is now a Teaching 

and Learning ‘show and tell’ as a fortnightly feature. Wednesday/Friday has a 

dedicated pedagogical focus with staff encouraged to try new ideas or strategies 

in their classroom practice 

● The school has its own T&L Google classroom where aspects of Teaching and 

Learning will regularly be uploaded for all staff to access, this in conjunction 

with KPS twitter feeds and the Q: drive will serve as a library of resources for 

staff to access 

● Built into the school year are opportunities to share trust wide pedagogical 

knowledge, thought trust network groups, Thursday Night webinars, Joint Inset 

with other schools from the trust and also support other schools directly with 

our own Trust Subject Leads. 

3. Pursuing a scholastic excellence across the school 

● Staff should demand the highest standards from pupils in terms of presentation 

of work in line with the school feedback for progress policy. This must be 

rigorously employed across the school 

● Expectations should be clear from staff, so that pupils are given the 

opportunity to achieve high academic standards in their work. Examples of this 



 

Page 9 of 9  Author: Paul Robertson 

should include both modelling of written work by staff and/or other pupils and 

the use of technical vocabulary in lessons. In short, academic expectations in 

an academic setting 

● Staff should actively promote a ‘thirst for knowledge’ or ‘love of learning’ in 

their area. This could be through encouraging pupils to discover more or to go 

further than the taught curriculum. Links to outside agencies (universities, 

museums, etc.) should be encouraged through verbal recommendation and 

through other channels, i.e. noticeboards or google classrooms 

 


